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KA3AYIHEP O.

XapkiBchKa akajieMist miCIANIUIOMHOI OCBITH, YKpaiHa
OBOJIOAIHHA MOBHUM MATEPIAJIOM AITbMHA 3 CHHAPOMOM JAYHA

VY cTarTi pO3KpUTO OCOOIMBOCTI OBOJIOAIHHS MOBHHM MaTepialoM IiTbMH 3 cuHIpoMoM JlayHa. Po3poGreHo cueHapiit
O/IHOMMEHHOTO BOPKILOIMY JUIsi BYUTEIIB-(iJI0NIOTIB, KU MOXKHA IPOBOAUTH B 03aayIUTOPHHI Yac y CHCTEMI MiCIIsAUINIOMHOT
OCBITH.

V niteit 3 curapomMoM JlayHa 4acTo CIIOCTEPIraloThes HOPYLICHHS MOBJICHHS, X04a XapakTep 1X TPYIHOLIIB 3 BUBYEHHAM MOBHU
MOXe€ ICTOTHO Bifpi3HATHCA MK ocobamu. J[iTM BHSBIAIOTH crienu(idHi CUIBbHI CTOPOHH B CIPUHHATIMBIN JeKcHlli. 3HaK Ta
JKECTH MOXXYTh MiATPUMYBAaTH BHBYEHHS CJIOBHHKA, a Bi3yalbHI ONOpH MiATPHMMYIOTh BHBYEHHS MOBH. PoslMpeHe MOBHE
CepeloBUIIE JO0NOMAara€ pPO3BUBATH CIIOBECHI 3A10HOCTI. bBinbImicTh y4yHIB MaloOTh 3HAa4yHI MOTPeOM y MOBJIEHHi, MOBI Ta
CIJIKYBaHHI HPOTATOM AWTHUHCTBA. BojHOuac, 3aX0M, CHPSMOBAaHI Ha MiATPUMKY IOBHOTO CIIEKTPY MOBHHX, MOBHHX Ta
KOMYHIKaIlitHUX TOTPeO, SIKI MOBUHHI NEPEeKUBATH OKPEMi JiTH, IIOBUHHI KEPYBATHCS JIOTOTIEIOM.

Knwwuosi cnosa: mosnuii mamepian, 080100IHHA MOSHUM Mamepiaiom, OumuHa 3 cuHopomom /layna; yuumenv-¢hinonoe;
niciA0UNIOMHA 0CBIMA.
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DIAGNOSTIC METHODS OF DETERMINING OF WOULD-BE
PSYCHOLOGISTS’ READINESS TO WORK IN INCLUSIVE
EDUCATIONAL INSTITUTIONS

Proceeding from the literature review and the empiric material the article describes five main diagnostic methods
of determining of would-be psychologists’ readiness to work in inclusive educational institutions: ‘Intolerance-
tolerance’ (L. Pochebut), social and psychological mindset and instructions (O. Potiomkina), the characteristics of
would-be psychologists’ sphere of individual and personal relationship (R. Cattell), motivation of affiliation
(modification of M. Magomed-Eminov’s test), ‘Diagnostics of Social Empathy’ (L. Zhuravliova). Characterized
diagnostics aim to define the person’s positive qualities and characteristics in the structure of would-be psychologists’
readiness to work in inclusive educational institutions (tolerance; social and psychological mindset and instructions,
altruism, effectiveness, liberty and work; emotionality and will, intelligence and communicative abilities; affiliation;
social empathy). The diagnostics are important, since in the process of professional activity a would-be psychologist
works in an inclusive educational institution, is to take decisions and provide psychological support for a participant
of educational process. Participant’s behavior does not always coincide with personal views of a psychologist towards
a definite situation. Simultaneously, the necessity to act in accordance with the current legislation to limits and
corrects practical psychologists’ and other participants’ of educational process actions while taking decisions on their
further correlation. The used diagnostic methods are correlated and mutually supplemented because each method
describes only separate aspect person’s positive qualities and characteristics in the structure of would-be
psychologists’ readiness to work in inclusive educational institutions. Thus, their use is reasonable in correlation only.

Key words: diagnostic methods; the level of professional readiness; would-be psychologists; the work in
inclusive educational institutions.

Problem statement and its connection with important scientific or practical tasks. The Law of Ukraine ‘on Education’
(2017) and the concept ‘New Ukrainian School” (2016) give a particular place to the education within the capacity of people
with special educational needs. It stimulates in psychological and pedagogical sciences to find the approaches to work and
realize the tasks for the research area. It also touches would-be psychologists’ qualitative vocational training to work in
inclusive educational institutions. Professional duty of the specialists is a qualified psychological accompany of the
participants of educational process in inclusive educational institutions: the adaptation of pupils with special educational
needs and them being a participants of the process. The gap in the vocational training of the would-be psychologists in
higher educational institutions avoids their further professional activity. The monitoring of the vocational training of would-
be psychologists to work in inclusive educational institutions includes the use of diagnostic methods system of the process.

Analysis of the recent researches and publications that describe the aspects of the problem and that are relied on by the
author; identification of the previously unsolved part of the problem in general. The literature review analysis proves the
fact that despite numerous studies on the specialty ‘Theory and methodology of the vocational education’, there appears the
lack of them on the determining of would-be psychologists’ level of professional readiness to work in inclusive educational
institutions in particular. Today would-be psychologists’ diagnostic methods to implement inclusive education are
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described, including primary school teacher’s (Demchenko, 2014) and others. Diagnostic methods of formation of would-be
psychologists’ readiness to professional activity are analyzed in the works (emotional competence (Voitsikh, 2017),
professional self-improvement (Zavorotniuk, 2016) and others). Some studies describe the diagnostic methods of
determining of would-be psychologists’ personal readiness to professional activity in inclusive education (Yaraia, 2014) and
others. The studies were made in the sphere of psychology and special education. But the practical methods for the
determining of would-be psychologists’ readiness to work in inclusive educational institutions while being trained in higher
educational establishments haven’t been characterized yet.

Formulation purposes of the article (tasks statement). The purpose of the article is proceeding from the literature review
and the empiric material and the article describes five main diagnostic methods of determining of would-be psychologists’
readiness to work in inclusive educational institutions.

The main material with full justification of the received scientific results. In order to determine would-be psychologists’
readiness to work in inclusive educational institutions five main diagnostic methods were indicated and adapted to the
research area: ‘Intolerance-tolerance’ (Pochebut, 2005), social and psychological mindset and instructions (Potiomkina,
2004), the characteristics of would-be psychologists’ sphere of individual and personal relationship (Cattell, 1983, 1984,
1990), A. Mekhrabian’s motivation of affiliation (modification of M. Magomed-Eminov’s test) (Mekhrabian, 2002),
‘Diagnostics of Social Empathy’ (Zhuravliova, 2017, 2007). Thus, the diagnostics aim to the determining of the following
person’s positive qualities and characteristics in the structure of would-be psychologists’ readiness to work in inclusive
educational institutions: tolerance; social and psychological instructions on altruism, effectiveness, liberty and work;
emotionality and will, intelligence and communicative abilities; affiliation; social empathy. They are presented here
diagrammatically (Figure 01).

The diagnostics of person’s positive qualities and characteristics in the
structure of would-be psychologists' readiness to work in inclusive
educational institutions

social and
psychological
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and will,
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Figure 01. The diagnostics of person’s positive qualities and characteristics in the structure of would-be psychologists'
readiness to work in inclusive educational institutions.

Further the use of diagnostic methods and some results of its conducting are described.

I. The methodology ‘Intolerance-tolerance’ (Pochebut, 2005) deals with the determining of general mental tolerance
level as an element of the would-be psychologist’s personal structure to work in inclusive educational institutions. Here
tolerance is viewed as student’s emotional state (would-be psychologist’s), when he doesn’t like personal qualities and
behavior of other students, they are emotionally unsuitable for him. But the student shows tolerance and respect for the view
of other would-be psychologist, keeps persistence for his unsuitable influence or manipulations. The diagnostics is
important because in the process of professional activity to work in inclusive educational institutions, would-be
psychologist will have to take decisions and provide psychological support for the participants of educational process,
whose behavior won’t often coincide with psychologist’s personal views on the situation.

The methodology consists of sixteen statements that show would-be psychologist’s tolerant and intolerant attitude. To
estimate his consent/discord a student-respondent was offered four variants to answer: ‘completely agree’, ‘agree’, ‘it’s
difficult to answer’, ‘don’t agree’. In his questionnaire a respondent states the numerical meaning in accordance with his
answer. While processing the results the points are summed up and the total indicates the would-be psychologist’s
determined level of the studied quality to work in inclusive educational institutions.

1. The methodology of social and psychological mindset and instructions that is an element of would-be psychologist’s
valuative and motivated sphere to work in inclusive educational institutions (Potiomkina, 2004). The methodology aims to
determine the level of social and psychological instructions: ‘altruism — egoism’, ‘process — result’, ‘freedom — power’,
‘labor — money’.
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The would-be psychologists were offered to indicate their consent/discord with the statement. In accordance with the
summed up points on the given scales the following groups were identified: of high, average and primary would-be
psychologist’s motivation to work in inclusive educational institutions.

The importance of the diagnostics is in propaedeutic stating of the level of motivated and evaluative component of
readiness to work in inclusive educational institutions in order to correct the given quality in further professional activity. In
an inclusive educational institution as a specific one the instructions might be more urgent than in a traditional educational
institution: a would-be psychologist will need to show the following personal qualities: altruism, the orientation on the
positive result etc. Simultaneously, the act in accordance with the current legislation limits and corrects the actions of
practicing psychologist and other participants of educational process in decision-making on their further correlation. Thus,
separate ‘possible’ and ‘impossible’ aspects are the result of the current legislation but not the feelings, practicing
psychologist’s attitude and the regard of pupils with special educational needs (their parents). The salary of a psychologist
who works in inclusive educational institutions doesn’t include the additional payment for its complication. It promotes the
current negative revaluation of psychologist’s values.

The results of the use of diagnostics of social and psychological instructions are would-be psychologist’s display of
social (high and average level) and asocial (primary level) instructions. Thus, on the level of social and psychological
instructions on ‘altruism — egoism’ and ‘freedom — power’, the students of tested and control groups who have the lack of
social instructions, indicates the orientation on the freedom (8,61 %) and selfish tendencies (7,54 %). The rest of
instructions (‘process — result’, ‘labor — money’) have a weaker display. That proves the contradictions in the instructions
which predominate in an adolescent but not student age. It stimulates in higher educational establishments the necessity to
form would-be psychologists’ readiness to work in inclusive educational institutions, because the mentioned social and
psychological instructions are of urgent necessity to perform psychologist’s duties to work with pupils with special
educational needs.

The dynamics of students’ distribution on the ‘social instructions’ index from one year of studying to another was found
out. Would-be psychologists of 1-4 years of studying were the respondents of the survey. According to the outcomes of the
stated stage of the survey, the display of social instructions is being slightly increased from one year of studying to another,
having no statistically important difference, being similar for would-be psychologists of both tested and control group.
Because of age psychological changes the positive changes perform the following only: in the process of maturing the
students’-would-be psychologists’ level of infant attitude to the social position is naturally descending.

I1l. The specific feature of R. Cattell’s testing (Cattell, 1983, 1984, 1990) to characterize the sphere of would-be
psychologist’s individual and personal relations to work in inclusive educational institutions is his orientation on the disp lay
of relatively independent sixteen factors (scales, primary features) of would-be psychologist’s personality. Each factor
constructs several superficial features of a student.

The given testing consists of 105 questions with three variants of answer (a, b, ¢). The results of the methodology use
help to identify psychological features of main substructures would-be psychologist’s temper and character to work in
inclusive educational institutions. Moreover, each factor performs qualitative and quantitative estimation of would-be
psychologist’s inner sense; it also describes its characteristic on the basis of students’ interpersonal relations. Besides, some
factors are possible to be combined into blocks according to three areas:

Emotional and volitional block: factors: C — emotional stability; O — the would-be psychologist’s level of anxiety; Q 3 —
inner tension; Q 4 — the level of self-control development; G — the level of social rate setting and organization.

Intellectual block: factors: B — the would-be psychologist’s general level of his intelligence; M — the level of
imagination development; Q x — tolerance to new radicalism in inclusive educational institutions.

Communicative block: factors: A — publicity, reserve; H — courage; L — the attitude of would-be psychologist to people
in in inclusive educational institutions; E — the level of predominance-subordination; Q 2 — the dependence of would-be
psychologist on a group; N — dynamics.

In fact, the three areas of the testing represent a partial quality of each main element of would-be psychologist’s
readiness to work in inclusive educational institutions; valuative and motivated (emotional and volitional block), cognitive
(intellectual block), operated and activity-based (communicative block). Though the formative level of the valuative and
motivated element of would-be psychologist’s readiness to work in inclusive educational institutions was identified by the
previous testing, the next two components need thorough study. Thus, the important part in the professional activity of a
would-be psychologist to work in inclusive educational institution may have the knowledge of the special feature of the
activity to act in the given conditions (intellectual block of the diagnostics). Simultaneously, communicative competence
(communicative block of the diagnostics) is of urge importance for a would-be psychologist to work in inclusive
educational institution, as it is the communication that is to help in the solving of different problems with participants of
educational process.

IV. The testing to measure the A. Mekhrabian’s motivation of affiliation (modification of M. Magomed-Eminov’s test)
(Mekhrabian, 2002). It describes motivated trends of a would-be psychologist that are correlated emotionally and coincide
with the need of affiliation (the desire to stay in friendly relations with other people (Slovnyk inshomovnykh sliv, 2000,
p. 84)):

the desire to communicate with other students (‘desire to be accepted by others’);

the fear to be pushed away by them (‘fear to be pushed away by the community”).

Accordingly, the would-be psychologists were offered two different tests: the first was to estimate the primary
motivated tendency, the second — the next tendency. In the survey conducted the student who has the given need, has also
the desire and satisfaction to communicate with other students. Additionally, his sense of life is the relations with them.
Sometimes this need may be very important for a would-be psychologist over others. Affiliation for a would-be
psychologist has to be of great need and importance, and the final goal, not to give away before those needs, the satisfaction
of which separates students.
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In the survey the testing is of double importance: firstly, to diagnose the motivation of affiliation; it is also an element of
the would-be psychologist’s personality structure to work in inclusive educational institution. Secondly, it is the given
characteristics to be always analyzed, formed and corrected by would-be psychologists in the participants in inclusive
educational institutions, in the pupils with special educational needs in particular. These pupils will always aspire to make
friends with peers and solve interpersonal conflict, while having the fear to be pushed away by the community.

The studied would-be psychologists in accordance with the index ‘desire to be accepted by others’, who were diagnosed
with the testing to measure the motivation of affiliation, are divided into the following groups:

the would-be psychologists with the primary level of the motive ‘fear to be pushed away by the community’ and the
high level of the motive ‘desire to be accepted by others’ (to make friends);

the would-be psychologists with the high level of the motive ‘desire to be accepted by others’ and the high level of the
motive ‘fear to be pushed away by the community’;

the would-be psychologists with the average level of the motive ‘desire to be accepted by others” and the high level of
the motive ‘fear to be pushed away by the community’;

the students with the high level of the motive ‘fear to be pushed away by the community’ — the primary level of the
motive to have a desire to make friends with others. It is similar to the variants with the primary level of the motive ‘desire
to be accepted by others’ and the primary level of both motives.

According to the survey, 5,26 % of the students (the would-be psychologists) have the primary level of the motive
‘desire to be accepted by others’ and the high level of the motive ‘fear to be pushed away by the community’
simultaneously. These students prefer staying alone and show active desire to contact with others. Thus, the would-be
psychologists of the category in the accordance with the profession, in the communication with people have a neutral
attitude to the very process of communication: receive neither positive, nor negative emotions; have no ‘vital importance’ in
communicating. The given statement put in doubt the chosen students’ occupation and points on would-be psychologists’
reinterpretation of the sense to obtain the education on the specialty, and having the possibility to change it.

The conventional group of the would-be psychologists with the average level of the motive ‘desire to be accepted by
others’ and the high level of the motive ‘fear to be pushed away by the community’ includes 51,36 % of student as a result
of the survey. It states the interpersonal conflict between the desire to help people and to avoid the process simultaneously —
the fear to fail because of the situation uncertainty; the possibility for the event to be changed into a conflict or crisis; the
fear to communicate with strange people. It is obvious that the students of the category in open conflicts, that are key
professional situation for a would-be psychologist in an inclusive educational institution, take risks to take no correct
decision, provide no correct psychological support for participants of educational process. That means not to perform their
professional requirements. Instead, their personal conflict might be escalated and changed into ‘the burnout syndrome’.

The third group (with the high level of the motive ‘desire to be accepted by others’ and the primary level of the motive
‘fear to be pushed away by the community’) includes 43,38 % of would-be psychologists. The students show an active
communication with the participants of educational process. They consider it to be not only a part of professional activity
and duties but have positive emotions. The would-be psychologists are characterized by professional orientation to the work
in inclusive educational institutions, because it is the affiliation that has to be a key feature of the occupation to work with
the pupils with special educational needs.

V. The test ‘Diagnostics of Social Empathy’ (Zhuravliova, 2007, 2017) Empathy as a form of behavior (a specific form
of mental reflexing; comprehension and perception of psychological states of other people; sympathy (Shapar, 2007,
p. 120)) is a passive type to contrast with group emotional identification, for example. But it has a sufficient impact on a
would-be psychologist’s social regulation to work in an inclusive educational institution. In order to estimate empathy as a
personal psychological characteristic of a student one need to take into consideration the factors that mostly influence
emotional sensitiveness and special features of emotional regulation: gender, age, emotional experience and social
instructions of a would-be psychologist etc.

The questionnaire has six diagnostic scales of empathy that express would-be psychologist’s attitude to parents, animals,
elderly people, children, fiction characters, familiar and unknown people, connected with inclusive educational institutions.
Using six variants of answers the respondent needs to estimate to what degree he agrees / disagrees with the 36 statements
of the questionnaire. With the clear survey outcomes the further data arrangement aims to get quantitative index of would-
be psychologist’s empathy and its level.

The testing is a logical continuation of the first diagnostics (methodology ‘Intolerance-tolerance’), emotional and
volitional block of the R. Cattell’s testing. Simultaneously, it is the diagnostics that emphasizes on the social aspect of
empathy which is necessary for a would-be psychologist to work in an inclusive educational institution.

The used diagnostic methodology is of interdependent and mutual complemented nature. It means that each method
Characterizes only a separate aspect of person’s positive qualities and characteristics in the structure of a would-be
psychologist’s readiness to work in inclusive educational institutions. Thus, their use is reasonable only together.

Conclusions of the research and perspectives of further exploration of this direction. Proceeding from the literature
review and the empiric material five main diagnostic methods of determining of would-be psychologists’ level of readiness
to work in inclusive educational institutions are described: ‘Intolerance-tolerance’ (L. Pochebut), social and psychological
mindset (O. Potiomkina), the characteristics of would-be psychologists’ sphere of individual and personal relationship (R.
Cattell), motivation of affiliation (modification of M. Magomed-Eminov’s test), ‘Diagnostics of Social Empathy’
(L. Zhuravliova). Characterized diagnostics aim to define the person’s positive qualities and characteristics in the structure
of would-be psychologists’ readiness to work in inclusive educational institutions (tolerance; social and psychological
mindset and instructions, altruism, effectiveness, liberty and work; emotionality and will, intelligence and communicative
abilities; affiliation; social empathy). The outcomes of determining diagnostic of would-be psychologists’ readiness to work
in inclusive educational institutions stated the low level of the qualities. It shows up in primary motivation to work inclusive
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educational institutions; lack of tolerant attitude to children with disabilities; instability of social instructions; insufficient
empathy etc. The mentioned information stimulates to search new forms, methods and tools to work within would-be
psychologist vocational training of higher educational establishments to work in inclusive educational institutions.

The issue of determining and characteristic of the pedagogical conditions for would-be psychologist training to work in
inclusive educational institutions may be suitable for active further professional search.
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KAJIMHOBCBKA L.

YMaHCbKUH Aiep>KaBHUM NefaroriyHui yHisepcutet iMeHi [1aBsa TuunHy, Ykpaina

XAPAKTEPHUCTHKA JIATHOCTUYHHUX METOAIB BU3HAYEHHA PIBHA TOTOBHOCTI
MAUWBYTHIX IICUXO0JIOT'IB 10 POBOTH Y IHK/IIO3UBHUX HABYAJIbHUX 3AK/IAJAX

Y cTaTTi Ha OCHOBI aHaJi3y HAayKOBUX JpKepeJs Ta eMIipUYHOr0 MaTepiasly cxapaKTepU30BaHO OCHOBHI JliarHOCTUYHI
MeTOJMKH BU3HAUYeHHS PiBHS FOTOBHOCTI MalOyTHIX NCHXO0J/IOriB 10 po6OTH Y iHK/II03UBHUX HaBYaJIbHUX 3aK/JIaZax.

[IpeseHTOBaHa [iarHOCTHKAa Ma€ Ha MeTi BU3HAYUTH MO3UTHUBHI AKOCTI Ta XapaKTepPUCTUKU JIOAUHHU y CTPYKTYpIi
TOTOBHOCTI MCHXOJIOTIB MpalloBaTH B iHK/IIO3MBHUX HABYaJbHUX 3aKJ3Jax (ToJilepaHTHICTb; COLia/bHO-NICUXOJIOTiYHe
MUCJIEHHS], aJbTPYyi3M, epeKTHUBHICTb, CBO60JA Ta IMpals; eMOLilHICTb Ta BOJIs, iHTeJeKT i KOMyHiKaTUBHI 34i6HOCTI;
HaJIeXKHICTh; colliasibHa eMmnartisi). [liarHOCTHKA € BaXKJIMBOI, OCKIJIbKY B Ipoleci npodecidHol AisIbHOCTI NOTeHIiHHUN
NICUXOJIOT TMpallo€ B IHK/IIO3MBHOMY HaBYaJbHOMY 3aKJaji, Ma€ NpUMMaTH pilleHHA Ta HaJaBaTH MCUXOJIOTIYHY
NiATPUMKY y4aCHUKY HaBuyaJbHOro mpouecy. [loBefiHKa yyacHUKa He 3aBXAU 306ira€TbCsl 3 OCOOGUCTUMH MOTJIAAAMHU
MICMX0JI0Ta Ha MeBHY cuTyalio. OHOYaCcHO iCHy€e HeOoOXiAHICTh AiTU BiOBIAHO ;0 YUHHOTO 3aKOHOJABCTBA 3 METOIO
0oOMeXXeHHA Ta BUIpPaBJeHHA [Aill NPaKTUYHHUX IICUXOJIOTIB Ta IHIIMX YyYacHUKIB HaBYaJbHO-BUXOBHOIO MpOLECY,
NnpuiiMayy pilleHHs Mpo iX mojasblie CHiBBiJHOLIEHHS. BUKOpHUCTOBYBaHI MeTOAU AiarHOCTHUKHU CHiBBiAHOCATBCA Ta
B33aEMO/JOMOBHIOIOTHCS, OCKIJIBKM KOXKeH MeTOJ, OIUCYE JIMLIe OKpeMi aclleKTH NMO3UTHUBHUX IKOCTeH Ta XapaKTepHUCTHUK
JIIOJJMHU B CTPYKTYpPi FOTOBHOCTI MOTeHLiHHUX NICUXO0JIOTiB NpalLl0BaTH B IHK/II03UBHUX HaBYa/IbHUX 3aKJaZax.

Knwuoei cnosa: diacnocmuyni memoou; pigeHb npoghecitinoi 20moerHocmi; mMaubymui ncuxonozu; poboma y iHKIO3UGHUX
HABYANbHUX 3AKNAOAX.
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