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ACTUALIZATION OF PRESCHOOL CHILDREN’S COGNITIVE AND CREATIVE
POTENTIAL IN THE CONTEXT OF TRANSITION TO SCHOOL EDUCATION

The article analyzes contemporary theoretical approaches and scientific research devoted to the issue
of developing preschool children’s cognitive and creative potential in the context of transition to school
education. It has been established that this period is crucial for the formation of integrated cognitive and
creative competencies necessary for successful educational activities and social adaptation of the child.
The content characteristics of cognitive and creative potential have been defined as a holistic formation
that encompasses the development of thinking, memory, attention, imagination, and creativity.
Pedagogical conditions that ensure the effective development of this potential have been identified, in
particular the use of playful, research-based, and artistic forms of work, the creation of an emotionally
supportive educational environment, and ensuring continuity between preschool and primary education.
The expediency of integrating cognitive and creative components in the process of preparing children for
school is justified. Domestic and international experience in implementing integrated approaches in the
practice of preschool education institutions has been studied and compared. The results of scientific
research and pedagogical practices in this field have been summarized. Recommendations have been
developed and proposed for the organization of educational activities and the educational environment,
aimed at the comprehensive development of the cognitive and creative potential of older preschool
children. It has been concluded that the systematic implementation of the outlined approaches
contributes to the successful adaptation of children to school education.
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Problem statement. The preschool age is extremely important for the formation of a child's cognitive and
creative potential, since it is at this time that the foundations of thinking, memory, logic, and problem-solving
skills are laid. These abilities allow the child to analyze information, draw conclusions, make decisions, and find
non-standard solutions in new situations. Creative potential, in turn, contributes to the development of flexible
thinking, imagination, and the ability to generate new ideas, which ensures successful adaptation to changes and
social integration.

Modern educational conditions, rich in digital flows and informational uncertainty, impose additional
requirements. Children must learn to sort, analyze, and comprehend large amounts of information, as well as
solve problems creatively. In these conditions, the integration of cognitive and creative development is of
strategic importance for the formation of thinking, imagination, and the ability to make non-standard decisions,
which are the basis for future academic and social success (Zdanevych, Buchkivska, Greskova, Andriievskyi, &
Perminova, 2020, p. 88).

International experience demonstrates the effectiveness of approaches where learning takes place through
active engagement, interaction, and creative problem solving. However, it does not reflect the full
multidimensionality of pedagogical practice that has already been established in Ukraine. Domestic educational
practice in the field of preschool and primary education is distinguished by its progressiveness, holistic approach,
and consistent activities aimed at developing children’s creative abilities. At the same time, it combines
traditional and modern approaches, folklore and artistic practices, media and digital competencies, and game-
based and research-based methods of teaching.

Understanding the cognitive and creative potential of preschoolers and the mechanisms of its formation
allows us to identify pedagogical practices that most effectively contribute to the development of thinking,
memory, imagination, and creative abilities. Approaches that combine cognitive and creative development are of
particular importance, providing the opportunity for simultaneous analysis, comparison, decision-making, and
the generation of new ideas. This integration forms a solid foundation for the child’s future academic success, as
the combination of thinking, imagination, and creativity allows them to effectively master the curriculum, adapt
to complex tasks, and take an active role in the educational process.

Analysis of recent studies and publications. Recent studies by Ukrainian and foreign researchers indicate
increased attention to the integration of cognitive and creative development in preschool children. Thus,
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Todosiienko, Koval, & Hrab, (2023) emphasize that the use of artistic practices in preschool education
contributes to the development of both children’s creative and cognitive competencies, as well as facilitates their
adaptation to the new educational requirements of primary school. The authors emphasize that «the interrelated
combination of artistic forms of activity and educational tasks stimulates thinking, imagination, and the ability to
independently search for solutions» (Todosiienko, Koval, & Hrab, 2023, p. 23).

Theoretical approaches to the development of creative potential in preschool age have also been studied by L.
Tarabasova, 0. Khomych, and L. Klimova, who point out that «creative development is associated with the level of
intelligence, creative abilities, convergent and divergent thinking» and is the basis of psychological readiness for
learning (Tarabasova, Khomych, & Klimova, 2023, p. 90). These results confirm the need for comprehensive
educational systems that simultaneously develop cognitive functions and creative skills and provide integrated
preparation for school.

Domestic scientist V. Moliako (2024), while researching the impact of the modern information environment
on children’s creative thinking abilities, emphasizes that «the development of preschoolers’ creative thinking
requires the creation of conditions for analysis, synthesis, and non-standard problem solving in the context of
constantly changing information» (Moliako (Ed.), 2024, p. 52).

It confirms the need to integrate traditional and modern methods into pedagogical practice. It should be
emphasized that educators and practitioners point to the importance of using various types of art to develop
preschool children. For example, scientific research by Ukrainian scholars shows that integrated artistic and
pedagogical approaches allow simultaneous development of attention, memory, and creative thinking
(Todosiienko, Koval, & Hrab, 2023; Tarabasova, Khomych, & Klimova, 2023).

At the same time, artistic practice, including folk songs and rhythmic exercises, provides a harmonious
combination of emotional, cognitive, and social development, allowing children to actively participate in the
educational process and express themselves as creative individuals (Todosiienko, Koval, & Hrab, 2023, p. 23).
International studies, including Wu & Wong (2015), confirm the effectiveness of integrated approaches in
developing cognitive and creative potential. W. Wu and W. Wong emphasize that «structured game scenarios and
project tasks create conditions for the development of children’s critical thinking and adaptive skills» (Wu &
Wong, 2015, p. 187).

Emotional support and a safe educational environment where children can experiment without fear of failure
are considered essential for developing resilience and self-regulation skills (Clark, 2017; Dockett & Perry, 2013).
These findings confirm that successful integration of cognitive, creative, and social competencies requires
adaptation to educational contexts and continuity between early and primary education (Dockett & Perry, 2013).

Aim and objectives of the study. Aim of the study is to identify the characteristics of preschool children’s
cognitive and creative potential development and outline effective pedagogical practices that ensure the
integration of cognitive and creative development during the period of preparation for school, promoting the
child’s adaptation and future academic success.

Objectives of the study are: analysis of theoretical approaches and scientific research on preschool
children’s cognitive and creative development; identification of mechanisms and conditions for the effective
development of older preschool children’s thinking, memory, attention, imagination, and creativity; analysis of
international and domestic experience in integrating cognitive and creative competencies into the educational
practice of preschool institutions; development of recommendations for the organization of educational activities
and the educational environment that ensures the comprehensive development of children’s cognitive and
creative potential during the period of preparation for school.

Presentation of the main research material. The cognitive potential of preschool children is the foundation for
successful learning and social adaptation. At this age, thinking, memory, logic, and problem-solving skills are
actively developing, allowing children to analyze information, establish cause-and-effect relationships, and find
their solutions in new situations. It is important to note that cognitive development does not occur in isolation. It
is closely linked to the development of imagination, the ability to think abstractly, and a creative approach to
problem solving, which is particularly evident in play and exploratory activities.

Ukrainian researchers emphasize that cognitive development involves the integration of intellectual functions,
memory, and analytical thinking, which creates the basis for the formation of more complex learning skills
(Moliako (Ed.), 2024, p. 47).

The development of creative potential during this period is an integral part of a child’s development.
Creativity is not limited to drawing, singing, moving to music, or playing with building blocks. It encompasses the
ability to generate new ideas, see unconventional solutions, and adapt to change. It is worth noting that creative
development is associated with convergent and divergent thinking as well as cognitive flexibility (Tarabasova,
Khomych, & Klimova, 2023, p. 90).

The period of preparation for school is particularly crucial, as it is when children prepare for the new
demands of the educational environment. The continuity of preschool and primary education allows for a smooth
transfer of acquired skills and knowledge, minimizing stress reactions and ensuring effective adaptation of
children to new educational requirements and the development of their cognitive and creative competencies
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(Todosiienko, Koval, & Hrab, (2023) p. 22). At the same time, adaptability is closely linked to emotional
regulation and social competence (Zdanevych, Buchkivska, Greskova, Andriievskyi, & Perminova, 2020, p. 87).

Thus, a preschooler’s cognitive and creative potential is formed as an integrated system that encompasses
thinking, memory, attention, imagination, and the ability to generate new ideas. Its development requires not
only pedagogical support, but also the creation of a supportive environment where children can experiment,
make mistakes, and find their own solutions. In today’s world of information uncertainty and digitalization, the
ability to think critically, adapt, and solve problems creatively is becoming a key competency that determines a
child’s success in further education and social life.

Understanding how preschool children’s cognitive and creative potential is formed allows us not only to
outline the internal mechanisms of the development of thinking, memory, attention, and imagination, but also to
determine which educational practices are most effective for its actualization. It is the combination of cognitive
and creative components in a child's activities that creates the basis for the development of critical thinking,
adaptability, and the ability to independently search for solutions. However, in order to understand how these
approaches are implemented in different education systems and which practical strategies are most effective, it is
advisable to refer to international experience.

The study of early education practices in foreign countries shows that the integration of cognitive and creative
development, the active use of research and play activities, and attention to the child’s social and emotional
environment are key factors in the successful development of preschoolers. This experience allows us to see
various models of organizing educational activities that can be adapted to the Ukrainian context while preserving
national and cultural traditions and the principles of continuity between preschool and primary education.

Experience in early education abroad demonstrates a wide range of approaches to developing the cognitive
and creative potential of preschool children. English and American researchers emphasize the importance of
combining academic knowledge with practical activities, which allows children to acquire new information
through interactive and research practices.

In their works, W. Wu and W. Wong emphasize that «the use of structured game scenarios and project tasks
creates conditions for the development of critical thinking and adaptive skills» (Wu, & Wong, 2015, pp. 14-15).
Children do not simply follow instructions to complete tasks, but actively analyze, predict outcomes, and propose
their own courses of action, which significantly increases the effectiveness of learning and promotes the
development of creativity.

Children’s Experience research shows that emotional support and creating a safe environment where children
can experiment and make mistakes without fear of judgment are important aspects. This builds resilience to
stress and self-regulation skills, which are necessary for further learning in conditions of informational
uncertainty. The authors emphasize that «children’s research and play activities in international programs are
always combined with elements of social interaction, which stimulates the development of emotional
intelligence» (Esposti, & Cigala, 2025, pp. 67-70).

A case study of Central Asian countries, particularly the work by Z. Abdiyeva, demonstrates that a systematic
combination of traditional values and modern pedagogical practices contributes to the formation of a harmonious
personality. An approach focused on integrating cognitive, creative, and social competencies ensures both
children’s academic readiness and psycho-emotional stability. Z. Abdiyeva notes that «the successful
implementation of new methods requires adaptation to local cultural and educational conditions, taking into
account children’s age characteristics and the level of teacher training» (Abdiyeva, 2020, pp. 102-104).

An analysis of international experience demonstrates the significant effectiveness of integrated approaches to
developing preschool children’s cognitive and creative potential. Yet, it does not cover all aspects of pedagogical
practices that have already been established and are successfully functioning in Ukraine. The domestic system of
preschool and primary education is distinguished by a high level of innovation, complexity, and a multi-level
focus on developing children’s creative potential.

Pedagogical science and practice in Ukraine is characterized by a synthesis of traditional cultural values and
modern educational technologies, which allows for the simultaneous development of cognitive, social, and
emotional competencies. Particular attention is paid to systematic approaches ranging from the targeted training
of educators to the implementation of integrated educational strategies that stimulate thinking, memory,
imagination, and the ability for creative self-realization. It contributes to the formation of a harmoniously
developed, adaptive, and socially competent personality.

Understanding preschool children’s cognitive and creative potential and the mechanisms of its formation
allows us to determine which educational practices can most effectively contribute to the development of
thinking, memory, imagination, and creative abilities. A child’s intellectual resources remain potential until they
are applied in activities that develop imagination, search skills, and self-expression. In this context, pedagogical
approaches that integrate creativity and cognitive development are particularly important, as they enable
children to analyze, compare, make decisions, and create new things simultaneously.

Musical and artistic creative practices are one of the most effective tools for developing cognitive and creative
potential. Ukrainian educator A. Mkrtichian emphasizes that preparing teachers to develop children’s musical
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abilities requires special methodological competence, which allows them to organize classes in such a way that
musical activity simultaneously promotes the development of memory, attention, and creative thinking.

The modern educational context, rich in digital and information flows, places new demands on the
development of children’s media literacy and digital competencies. Ukrainian psychologist S. Kuzma emphasizes
that the formation of media literacy at an early stage is an essential element of creative thinking, as children learn
to filter information, compare sources, evaluate the reliability of messages, and create their own interpretations
(Kuzma, 2021, pp. 35-38).

The use of interactive technologies, multimedia presentations, educational applications, and simple
programmable tools allows you to combine learning and play, develop problem-solving skills, and encourage
experimentation and the creation of new content. This approach helps children learn to deal with uncertainty and
encourages them to think outside the box.

Game-based and research-based methods play a specific role in the development of cognitive and creative
potential. Game-based activities create conditions for free experimentation, situation modeling, testing of one’s
own ideas, and gaining safe experience in problem solving.

According to Zdanevych et al. (2020), project and research activities allow children to feel the results of their
own activities and simultaneously develop cognitive and social competencies. «Creativity in preschool age is
manifested in the productivity and originality of practical and verbal tasks. It also correlates with the child’s
adaptive abilities» (Zdanevych, Buchkivska, Greskova, Andriievskyi, & Perminova, 2020, p. 88). Such methods
develop children’s critical thinking, self-control, and alternative decision-making skills, which form the basis for
further education at school.

The comprehensive integration of pedagogical approaches, combining musical and artistic practices, media
and digital competencies, gaming and research methods, ensures the harmonious development of cognitive and
creative potential. Ukrainian educator N. Tarabasova notes that «the combination of cognitive and creative
components in educational activities creates conditions for the comprehensive preparation of children for
learning and social adaptation» (Tarabasova, Khomych, & Klimova, 2023, p. 90).

Pedagogical cases that are successfully implemented in preschool education institutions and in the New
Ukrainian School demonstrate that integrated approaches not only increase children’s thinking and creativity, but
also contribute to the development of empathy, independence, and teamwork skills.

Thus, organizing an educational environment that provides for various types of activities and integrates
cognitive and creative tasks creates conditions for the active development of thinking, memory, imagination,
creativity, and adaptive skills. This approach fosters preschool children’s intrinsic motivation for learning, the
ability to independently search for solutions, and the ability to apply acquired knowledge in various life
situations, laying the foundation for a successful transition to school and future academic success.

Taking into account the results of theoretical and practical research on preschool children’s cognitive and
creative development allows us to outline effective pedagogical strategies aimed at forming the child’s holistic
potential. The development of systematic approaches to the organization of educational activities and the
creation of an appropriate educational environment aims to ensure the harmonious development of thinking,
attention, memory, imagination, and creativity, as well as to prepare children for a successful transition to school.

We will provide recommendations that may serve as practical guidelines for educators and teachers regarding
the comprehensive development of children’s cognitive and creative potential during the period of preparation
for primary school.

In order to ensure the comprehensive development of children's cognitive and creative potential during the
period of preparation for school, it is advisable to apply an integrated pedagogical strategy that combines the
development of cognitive functions and creative competencies. Classes should be planned in such a way as to
simultaneously stimulate thinking, memory, attention, imagination, and the ability to generate new ideas, using
tasks that involve analysis, comparison, decision-making, and a creative approach to problem-solving.

An essential element is the systematic use of various types of artistic activities, including music, theater, visual
arts, and dance. Integrating art into educational tasks helps develop imagination, creativity, emotional
intelligence, and expands children’s cognitive potential.

Game-based and research-based methods remain an effective tool for developing cognitive and creative
functions. They provide opportunities for experimentation, situation modeling, and testing of one's own ideas, as
well as the development of critical thinking, self-control, and social skills through project-based activities.

The educational environment should be safe and supportive, allowing children to take initiative, make mistakes
without fear of judgment, and gain experience in self-regulation. Introducing exercises for emotional regulation and
social interaction promotes stress resilience, empathy development, and readiness for new educational requirements.

The use of media and interactive technologies allows combining learning with gaming activities, forming skills of
selection, analysis, and evaluation of information, which supports the development of critical and creative thinking.

Equally significant is the professional training of educators in the implementation of integrated approaches to
teaching. Teachers must have the skills to combine cognitive and creative development and organize the learning
process in such a way that the knowledge and skills acquired are smoothly transferred to primary school,
ensuring the effective adaptation and success of children in the new educational environment.
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Conclusions and prospects for further research. Thus, preschool children’s cognitive and creative potential
is formed as an integrated system that encompasses thinking, memory, attention, imagination, and the ability to
solve problems creatively, and is an important prerequisite for successful adaptation to school learning. An
analysis of theoretical approaches has shown that modern pedagogical science considers cognitive and creative
development to be closely interrelated, emphasizing the need for their integration into the educational process.
Effective actualization of older preschool children’s cognitive and creative potential is ensured through the use of
play, research, and artistic activities, the creation of an emotionally safe educational environment, and targeted
pedagogical support. A review of international and domestic experience has demonstrated the effectiveness of
integrated approaches aimed at combining cognitive and creative tasks, developing critical thinking, creativity,
and social-emotional competencies. Comprehensive organization of the educational environment during the
period of preparation for school contributes to the formation of internal motivation to learn, increases the level of
cognitive activity, and ensures a smooth transition for the child to a new stage of education.

Promising areas for further scientific research include studying the preparation of teachers for the
implementation of comprehensive cognitive-creative approaches in the system of continuity between preschool
and primary education.
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CYJIAEBA H.
[TonTaBcbKUM HallioHANBHUM NefaroriyHui yHiBepcutetT iMeHi B. I'. KoposieHka, Ykpaina

AKTYAJII3ALIIA KOTHITUBHO-TBOPYOTO MOTEHIIAY AITEN AOIIKIJIBHOTO BIKY B YMOBAX
NEPEXOAY /10 LIKI/IbHOTO HABYAHHA

Y craTTi npoaHasi3oBaHO Cy4yacHi TEOpeTHYHi MiAX0JU Ta HAyKOBi JOC/iPKEHHS, IPUCBAYEHI MPO6JIEeMi PO3BUTKY
KOTHITUBHO-TBOPYOTO MOTEHLialy JiTel NOMKIJIBHOTO BiKy B YMOBax Iepexo/ly A0 LIKiJIbHOr0 HaBYaHHs. BcTaHOBJIEHO,
110 3a3HAYEHUM mepioJ; € BU3HAYAJIbHUM /J1s1 GOPMYBaHHS iHTErPOBAaHUX KOTHITUBHUX i TBOPYHMX KOMIIETEHTHOCTEH,
HeOoOXiIHUX J/I1 YCIIIIHOT OCBITHBOI AiILHOCTI Ta collia/IbHOI afianTanii AU TUHU. BUSHaYeHO 3MiCTOBI XapaKTePUCTHUKHU
KOTHITUBHO-TBOPYOTr0 MOTEHIia/ly SIK LiJiCHOTO YTBOPEHHS, 1[0 OXOILJIIOE PO3BUTOK MUCJIEHHS, aM’sTi, yBary, ysiBU Ta
KpeaTUBHOCTi. BUOKpeMJIeHO NeAaroriyHi yMoBH, 110 3a6€31e4y0Th eEKTUBHUN PO3BUTOK 3a3HAYEHOTO MOTEHIiaNy,
30KpeMa BHKOPHUCTAaHHS irpoBUX, JOCJHIJHULIBKUX Ta MUCTEIBbKUX ¢(opM po6OTH, CTBOPEHHS €MOIiHHO
i TPUMYBaJIbHOTO OCBITHBOTO Cepe/ioBUIlA Ta 3abe3ledYeHHs] HACTYMHOCTI MiXK JOLIKIJIbHOIO i MOYaTKOBOIO OCBIiTOI0.
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BMOTHBOBaHO AOLJBHICTh iHTerpanii KOTHITUBHUX i TBOPYMX KOMIOHEHTIB y MpPOLECI MATOTOBKH AiTEN [0 LIKOJIU.
BuBueHO Ta MOpIiBHSAHO BITYM3HAHUN i MiXKHApPOAHUM AOCBif, yrnpoBa/PKeHHs iHTErpoBaHUX MiAXOAIB y NPaKTUKY
3aKJaZiB JOIKIJIbHOI OCBITH. Y3arasibHeHO pe3yJ/IbTaTH HAyKOBUX HANpallOBaHb i NeJarorivyHuxX NpakTUK y 3a3HaYeHil
coepi. Po3pobsieHO ¥ 3ampolnoOHOBAHO peKOMeHJamlii 1oA0 opradizanil HaBYa/lbHOI JisiIBHOCTI ¥ OCBITHHOTO
cepe/iOBUIIA, CHPSAMOBAaHMX Ha KOMILIEKCHUW PpO3BUTOK KOTHITMBHO-TBOPYOTO MOTeHLiaJy JiTed CTaplioro
JouikisbHOro Biky. [liicyMoBaHoO, 1[0 CUCTEMHA peastisallisi OKpecJeHUX MiAX0iB CIpUsE yCNilIHIN aganTanii AUTUHHU A0
LIKiIJIbHOTO HaBYaHH4.
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XapKiBCbKMU HalliOHa/IbHUM NeparoriyHui yHiBepcuteT iMeHi I'. C. CkoBopou

IHTEPAKTUBHE APT-CEPEJOBHUIIE AK 3ACIB TEXHOJIOTTYHOT'O CYITPOBOAY
ECTETUYHOTIO BUXOBAHHA JAITEH PAHHbOT'O BIKY

Y craTTi npeAcTaBleHO aHaji3 TpaHcdopMmalil nmapagurMM eCcTeTUYHOTO BUXOBaHHA JiTed
pPaHHBOTO BiKy B yMoBax mnuopogizanil cycnisbctBa. JocnimkeHo 3MiHy craTycy UHU(pPOBUX
inTepdeliciB, AKi cTalOTb cepefiOBUILEM iCHYBaHHA JUTUHHU Ta BILJMBAIOTh Ha Il CEHCOPHi eTaJIOHH,
KOTHITUBHI cTpaTerii I MOBJIEHHEBY aKTUBHICTb. OOGIPYHTOBAHO CUCTEMY €CTETHUYHOTO BUXOBAHHS
3aco6aMu LUUGPOBOr0 MHCTELTBA, CIPSMOBAHY HA CTUMYJAL{I0 HEHPOMJACTUYHOCTI, CEHCOPHOI
iHTerpauii Ta po3BUTKY TBOPUYOTIO JOCBiAY AiTEN.

HaykoBa HOBHU3HaA [JOCHiPKEHHS MOJAra€ y BUKOPUCTAHHI I0JIO)KeHb HeHpOecTeTUKU [Jisd
MOSICHEHHSI MEXaHi3MiB CIpUUHATTS MeJiaMHCTenTBa [JiTbMHU PaHHBOrO BiKy. BBeseHO MOHATTS
«MPOBUI MPAKCUC» SIK OCHOBY PO3BUTKY APiOHOI MOTOPUKHU Ta MOBJIEHHEBOI aKTUBHOCTI. ONKCcaHO
MeTOJU4YHy MoJesb «KUBUH MaJllOHOK», WLI0 IPYHTYETbCA Ha CUHTE3l TaKTUJbHOI B3a€EMOAI],
nrudpoBoOro «0KUBJEHHSI» 06pa3y Ta iMepcuBHOI couiasnizanii. 3HaYHy yBary npuzisieHo npodeciiiHin
miAroToBli MaW6YTHIX BUXOBaTesiB [0 po6OTH B iHTEPAKTUBHOMY apTcepeioBHlli. BusHaueHO
OCHOBHI BEKTOpM MiATOTOBKU: NPOEKTYBaHHA AR-cepefoBuINa, AiarHOCTHKA eCTETUYHOI peakuii
JUTHHY, KOHCYJIbTaTHBHA MiJTPUMKa 6aTbKiB («LHdpoBe KypaTOPCTBO») Ta LOTPUMAHHS €THUYHUX i
ririeHiYHUX HOpPM LMdpoBoi B3aeMo/il. HarosioleHo Ha poJii nejarora sk MeJjiaTopa, 1110 3a6e3neyye
u$poBy I'YMaHHICTb OCBITHBOrO Hpolecy Ta FapMOHilHe NO€JHAHHS BipTyaJbHOro U ¢isuyHOro
JOCBIfy.

Y BUCHOBKax HifikpecJieHo, 0 ePeKTUBHICTh €CTETUYHOTO PO3BUTKY B IIU(POBY EMOXY 3aJIEXKHUTH
Bi TrapMOHIMHOTO CHUHTe3y BipTyaJbHOro JAOCBiy Ta ¢i3uyHol peasnbHOCTi. CTaTTa Mae
MDKJUCLMIIIHAPHUN XapakTep i 6yZile KOPUCHOM [iJIs1 MeJlaroris, MCUX0JIOTiB, MUCTELITBO3HABLIB Ta
PO3POOHHUKIB OCBITHIX TEXHOJIOTIH.

Karouosi cnosa: ecmemuyHe 8uXo8aHHs, paHHili 8ik, yugpose mucmeymeo, iHmepakmuesHi iHeapiaHmu,
OpibHa momopuka, po36UMOK MO6/1eHHsl, Hellpoecmemuka, Medianedazozika, imepcusHicms, CEHCOpHA

iHmezpayis
IlocTraHOBKa MNpo6JieMH. AKTyaJbHICTb [JOCJHI/PKEHHsS 3yMOBJIEHA CTPiMKOIO TpaHcdopMallier
COLIiOKYJIbTYPHOTO CEPeoBHUIIA, V SKOMY BiZIOyBA€ETbCS CTAHOBJIEHHSI OCOOMCTOCTI JUTHHU PAHHBOTO BIKY.
CyyacHUH eTamnm pPO3BUTKY HUBiIi3allii XapaKTepU3yETbCS TOTAJbHOW IMdpOBi3alico Bcix cdep JHOACHKOTO
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